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ABSTRACT 

The purpose of this study was tc design^ develop, 
field testr and recommend survey instrurients and procedures for 
comparing the perception by their peers of the sociological status of 
vocational students both in area vocaf:xonal centers and in high 
school vocational courses. Folic «iiig a review of related literature, 
instruments were drafted, and three surveys were conducted. Input 
data concerning the instruments was gathered from professionals with 
expertise in vocational education, directors of area vocational 
centers, and high school students both involved and uninvolved in 
vocational training. This data was used to further develop the 
sociological testing instruments and procedures. These instruments 
were then used to determine evidence of peer groupings and 
sociological status. A conclusion was that sociological status does 
attach to different curricular groups. Therefore, planning officers 
and educators should be concerned with sociological viewpoints and 
their ramifications when planning future vocational centers. It was 
also suggested that the survey instruments be considered usable for 
obtaining future data on peer group perception. (KP) 
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I. INTRODUCTION TO THE REPORT 

Background and Rationale 

The State of Illinois Advisory Council on Vocational Hdication is 
charged by Federal legislation with the responsibility for cc ducting an 
independent evaluation of the effectiveness of vocat5 na? ^ tucation 
programs' J services and activities within the State; and for publishing 
and distributing the results of its evaluc.tion. In o-^der to discharge 
this responsibility, the Council contracted with Dr. Leonard Pourchot to 
conduct the Project reported herein. 

Three premises provide the essential rationale for the need to develop 
and implement procedures and instruments for determining the perceptions of 
adolescents concerning the sociological status they ascribe to their peers: 

A. Perceptions influence behavior. 

B. Individuals assign social status to groups. 

C. Peer groups exert a strong influence on values, choices, 
and behaviors of adolescents. 

Problem and Purpose 

Problem . What perceptions do three classifications of adolescent 
student peers report about the way they see and feel regarding the socio- 
logical status of area vocational center students in Illinois? 

Purpose . The purpose of the study was to design, develop and field 
test and recommend survey instruments and procedures for determining the 
perception of the sociological status of area vocational center students 
as reported by area center students > non-area center vocational students 
and non-vocational students. Additionally, the study was addressed to 
the basic questions appearing below and has collected and presented data 
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from students in response to the .iroblem stated above, 
Basic Questions 

A. Should planning of future area vocational centers be concerned 
with sociological viewpoints? 

B. Are area vocational centers judged to be socially inferior to 
regular high schools? 

C. Can usable data be obtained on actual perception area center 
students by various peer groups? 

D. Do perceptions differ on separate area centers as compared to 
additional facilities at existing high schools? 

Method and Procedures 

Method. The project adhered to a research and development approach* 
Following a review of related literature, instruments were drafted and 
three surveys were conducted to obtain input, criticisms' and reactions 
from: (a) a jury of professionals with relevant expertise in vocational 
education and educational measurement; (b) directors of area vocational 
centers operating in Illinois; and (c) from high school juniors and 
seniors in districts served by the Rockford and Mid-Valley (Kaneland) Area 
Vocational Centers. Data from the surveys were used in the further 
development of the instruments and procedures recommended in Sections III 
and IV of this report. Additionally the data fron* the students provided 
the basis for the report of student responses pret^ented in Section II- 

Procedures , Following the development of advanced drafts of f o ar 
instruments, based in part on input from a jury of specialists and 
directors of vocational centers, arrangements for conducting a student 
survey were completed with two area vocational centers and high schools 
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in the Jistricts that they served. High school classes with students 
representing the target populations of the study (students attending area 
vocational centers, students taking no vocational courses and students 
taking vocational courses but not attending an area vocational center) 
were Elected randomly for administration of three "paper and pencil'^ 
instruments. A sample of students from these classes was selected for a 
personal interview. In addition to responding to the instruments, students 
were asked to provide reactions and suggestions for improving the instrument. 
Each instrument required about ten minutes to administer. The data were 
collected in the latter part of May 1973. The Statistical Package for the 
Social Sciences Program was used in data analysis. The results of the 
student survey were presented with the revised recommended instruments as a 
report of data and alGo as an illustration of how the data obtained from 
these instruments could be analyzed and presented. 
Summary of the Review of Related Literature 

Introduction , Books, articles, and studies abound in these areas of 
our immediate interest. Following is a very brief overview of (1) the 
historical background of the present vocational-technical education programs, 

(2) commonly recognized sociological factors affecting status in our society, 

(3) adolescent peer group relations, and (4) views of perception. 

In Table I some sociological factors are summarized and listed under 
the headings of "Scholastic Achievement," "Peer Group Relations," and 
'Socioeconom*' c Background." iVhile the graphic presentation seems to separate 
these factors, there are interrelationships among them. 

In Table II some sources of discussion on sociological factors are 
summarized. Prominent textbooks on the subjects of guidance, child and 
adolescent development, and sociological subjects are noted. A more complete 
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bibliography is found at the end of the report. 

Historical Background . The Vocational Education Act of 1963 provided 
federal grants to states to develop vocational training programs and also 
directed states to file a state plan for vocational-technical education 
before they could receive the federal funds. A State Plan for the 
Administration of Vocational-Technical Education in Illinois w as approved 
in September 1969. 

Along with the federal funds, the Vocational Act established a 
National Advisory Committee on Vocational Education to help states plan, 
organize, and administer local programs. Scores of articles (Eddy, 1963; 
Law, 1964; Russo, 1965; Corplan Associates, 1966) were published by 
leading men in vocational education discussing the feasibility of vocational 
centers. 

During the 1965-1966 fiscal years, 45 states were in the process of 
constructing, adding to, remodeling, or renovating buildings for these 
centers. Expenditures for construction during those two years amounted to 
$271 million. During the three-year period of 1965-1967, 689 construction 
projects were funded by the federal government (Evans, Mangura, and Pregan, 
1969) . 

The National Advisory Committee on Vocational Education made recommend- 
ations which led directly to the passage of the 1968 Vocational Education 
Amendments which provided additional funding for the state programs and for 
the first time allowed money to be spent for research. Projects were 
initiated across the country. Generalizations about personal and environ- 
mental influences were made about the youth and his orientation to work 
(Warren, 1967). Research evaluating vocational education programs was 
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done (Byram, 1968; Nerden, 1971)* Cost effectiveness analyses of vocational- 
technical education programs were investigated (Kraft, 1969; Schriver^ 1971)* 

However, a review of the literature indicates that there has not been 
extensive research exploring the sociological status of area vocational 
center students. With statistics (U. S. Bureau of Labor Statistics, 19^7) 
revealing that eighty percent of all youth enter the labor market without a 
college degree, there is a need to emphasize vocational education training. 
The planning of future area vocational centers should be concerned with 
sociological factors. 

Sociological Factors , In determining sociological status^ the first 
organized study of America's social class system was conducted in 1941 by 
Warner and his associates. But it wasn't until 1949 that Hollingshead* s 
Elmtown Youth study analyzed th ^ effect of the class system on teenage 
behavior. 

During the past two decades, numerous writings (Havighurst and 
Neugarten, 1967; Stone and Church, 1968; Coleman, 1962) have indicated that 
differences in attitudes and behaviors exist among students of different 
class levels. 

After extensive research, these levels were summarized by Havighurst 
end N Jt^^arten (196/ The population distribution by social class is as 
follows : 

Class Percentage of Population 



I — upper upper "1 



1 - 3 



II — lower upper 

III — upper middle 7-12 

IV — - lower middle 20 - 35 

V — upper lower 25 - 40 

VI — lower lower 15 - 25 
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It should be noted that the lines between the classes are not really clear 
cut., but in dealing with the public school student, Class I is not usually 
encountered. 

ytudy after study has indicated that in American communities: 

A. income and occupational strata consistently differ in 
behavior and attitudes, 

B. different occupational positions are given different 
social evaluations, 

C. awareness of stratification is highly variable but is 
universally important, (Cole and Hall, 1965; Havighurst 
and Neugarten, 1967) 

Research has suggested some general findings dealing with the student's 
social class rank and his narticipation in school society (Shertzer and 
Stone, 1971). The following are some of these findings. 

Youth from the upper class tend to fill leadership roles in school 
activities which the school usually designs for them. These youth usually 
gain leadership experience while students in lower class rank do not. School 
discipline is often adjusted to favor the upper class student. Students from 
the middle class usually work harder in the ac? lemic area than do other 
students, but middle class students still receive a disproportionate share of 
"A's" and "B's," while on the other hand the lower class students receive a 
disproportionate share of "D's*' and **F's." 

As investigations demonstrated that there were differences between 
students of different social class ranks, noted sociologists concerned them- 
selves with the relationship of a student's sociological status and his ability 
to succeed. The status of a student can be determined through a number of 
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common denominators such as scholastic achievement, peer group relationships, 
and socioeconomic status. Data in TABLE I indicate the factors of each 
denominator. 

TABLE I 

Integrated Sociological Factors 

Scholastic Achievement Pr -oup Socioeconomic 

R -ns Background 

graded manners job of parents 

successful completion popularity communit}^ leadership of 

of high school friendliness parents 

intelligence kindness education of parents 

ambition leadership wealth/class 

responsibility reputation house 

language acitivities neighborhood 



While it is possible to discuss each denominator separately, usually 
one factor of a denominator affects a factor of another denominator. It is 
best, therefore, to integrate all factors in the discussion. 

In terms of scholastic achievement; and socioeconomic background, early 
studies (Coleman, .1940) in the area of socioeconomic status (SES) concluded 
that there was no relationship between student achievement and SES. Even as 
late as the 1960's, some research (Jurry, 1961; McDonald, 1964) still held 
that no relationship existed betv;een the two factors. But the majority of 
recent literature has shown a significant relationship either between those 
two factors or a combination of factors. 

Rosen (1956) concluded uhat achievement motives generally rise with 
social rank. An earlier study (Kahl, 1953) showed status to be twice as 
important as ability in achievement. Ability and sex combined with SES were 
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regarded as "basic" correlates in acade Ic achievement according to Lavin . 
(1956). A study in 19 70 (Bushan) comparing SKS to IQ in prejijctihg GPA for 
7 to 12 grade students concluded that while SES is a predictor of achievement, 
it is a better predictor when combined with IQ, 

From the viewpoint of "like father. • .like son" ambitions, research 
(Empey, 1956; Porsluiid and Malry, 1970; Froiland, 1970) has revealed two 
important points: 

1. students at the top of the socioeconomic hierarchy aspire 
toward more prestigious occupations than those toward the 
bottom. 

»• 

2. the distance between the prestige of the father's occupation 
and that aspired to by his children increases as one moves 
down the socioeconomic hierarchy. 

If students enrolled in area vocational centers are usually from the lower 

to middle class families as measured by the socioeconomic hierarchy, the 

second point is of major concern. 

Studies (Kahl, 1953; Jensen and Kirchner, 1955) involving this class 

level have reported that mobility-blocked parents press their children's 

desire for education. The opportunity to choose a different vocation than 

one's father and thus move to a higher status in society is a major 

expectation in the American hierarchy of values for the low and middle class 

population as revealed In a U. S. Office of Education report (Brookover and 

Nasow, 1969). 

Brookover (1967) reports that the education plans of a student are 
directly related to the student's academic performance and socioeconomic 
background. Von Stroh (1968) went on the report that the educational 
attainment of parents appeared to have an effect on whether or not their 
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children sought higher education in the vocational-technical area. 

Similar observations were supported in the research done on rural/urban 
youth. Sociologists (Havighurst and Morgan, 1951) have reported that 
while class distinctions are relatively indistinct in rural areas as 
compared to cities, there is still a class hierarchy and students attempt 
to move up in social rank. This has been supported by a recent study 
(Farrier, 1969) demonstrating that rural students do stay or move up only 
one step higher on the social class rank than their parents. 

In terms of academic failure of school dropouts, the lower social 
class student is more likely to fail than the upper or middle class student, 
Bernard (1963) suggested four fundamental courses for the high rate of 
dropouts among lower social classes: 

1. lower class students do not participate in student activities 
and therefore are not an integral part of the school 

2. lower class students cannot afford clothes, spending money, 
etc. necessary to gain peer approval 

3, the hidden costs of school (books, yearbooks, class rings, 
activity fees, etc.) prevent them from feeling that they are 
part of the school 

4, the cliquishness of students is a formidable barrier, to 
becoming an enthusiastic participator in school life. 

Over-all, studies indicate (Jersild, 1963; Shertzer and Stone, 1971) 
that dropouts tend to be less intelligent, less able academically, less 
well adjusted, ^ less active, and from a poorer environment than those 
students who go on to complete their education* Dropouts feel that the 
schools have little to offer and have no way to satisfy their felt needs* 

Another area influenced by a student's socioeconomic background is 
O ability to deal with verbal and written communication. Research 
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(McCandless and Evans, 1973) has reported that students from middle or 

r 

upper social rank have more verbal, written and readinj^ activity in their 
home environment than has a student of lower social economic background. 
This factor is also in direct relation to academic achievement or school 
failure. 

It has also been suggested (McCandless and Evans, 1973) that students 
of different ethnic backgrounds, while communicating in their respective 
dialects, fail to use "grammatically correct" standard English and are 
therefore marked down for it by their teachers and are not accepted by 
students except those in their own ethnic grou^*;; 

Peer Approval , In discussing the adolescent in relation to his peers, 
the most outstanding need of an adolescent is peer approval. Writers 
suggest (Garrison, 1965; Coleman, 1962; Powell, 1963) peer approval comes 
Ci>ly by conforming to peer standards. Those standards will be different 
;uvd unique unto each group. 

While the student is conforming to the values of the group, it may be 
that he is losing his own self identity. This usually happens to adolescents 
who are constantly running with the "gang," 

Some generalizations (Garrison, 1965) about the characteristics of 
individuals within peer groups can be made. High achievement by students is 
looked down upon by peers. Articles (Powell, 1963; Garrison, 1965) report 
that an appreciable discrepancy often exists between a student's IQ or 
academic achievement test score and his actual grades. When this occurs, 
the student is usually achieving in class at a level below his capability 
in order to avoid condemnation from his peers, 
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In the upper class peer groups students are usually intelligent, 
sociable, quiet, athletic, honest, kind, and cooperative. In the middle 
class peer groups, the students are usually intelligent, quiet, conscient- 
ious, fair, able to take a joke, athletic and honest. In the lower class 
peer groups, the students are usually sociable, fair, trustworthy, and 
mind their own business. All groups agreed in describing rejected peers 
as pesty, noisy, conceited and silly. 

Perception . Extensive literature deals with the nature of perception 
(Journal, Association for the Study of Perception ) . Whether people 
perceive a real, existing object (or condition) or a representation 
(impression) is a much discussed issue. . W. M. O'Neal discusses this, problem 
from the standpoint of three theoretical approaches. The phenomenal field 
approach is succinctly outlined by Mouly in Psychology -for Effective Teaching . 

Two important premises of the phenomenological approach are (Mouly): A) 
Behavior is the. product of one's perceptions, and B) Perceptions have to be 
related to the present structure, the pivotal point of which is the self. 
According to this theoretical construct of perception, the child behaves as 
he does because he sees the situation as he does. 

Mouly identifies several writers who have given prominence to this 
theoretical approach. Among these are Combs and Snygg , -Maslow, and Rogers. 

Summary . The historical background of vocational education has been 
briefly outlined here. .Factors in sociological status have been discussed 
and attention has been called to the importance of peer approval. In 
TABLE I appear sociological factors which can be identified in three 
categories, but which are also recognized as interrelated. In TABLE II 
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sociological factors which prominent authors have discussed in textbooks 
on the subjects of guidance, child and adolescent development, and 
social status are summarized (See TABLE II) . 



TABLE II 

Identified Sociological Factors with Possible Relevance 
to Adolescent Peer Judgments and Sources of Their Identification 
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II. FIELD TEST RESULTS: STUDENT RESPONSES 

Introduction 

It was the Intent of the project director to develop and field test 
instruments so their effectiveness could be ascertained, iitiprovemeuts 
suggested, and refinements miade. The original drafts were modified 
and refined prior to field testing. Further improvements were 
expected as a result of the field experience. In this section of 
the report are the results of the field testing done with students' 
in the Mid-Valley area Vocational Center and the feeder high schools 
of Kaneland and Batavia. The largest total number responding on any 
item was three hundred f orty— nijie, but not all students responded to 
each item on each instrument so totals in any one ^-ategory may vary* 

This section is organized in the following way: CI) Tabulations 
for the Questionnaire are presented and explained, C2) Tabulations for 
the Semantic Differential are presented and explained, (3) Interview 
responses are summarized, and (.4) Finally, answers to the four basic 
questions are considered in light of the evidence gathered. 
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Questionnaire Responses 

The student responses to the Group Characteristics Questionnaire are 
presented in TABLES III through VII. In the first three TABLES (III, IV 
and V) the responses of the entire sample of students from the Rockford — 
and Kaneland areas are presented regarding each of the different groups 
of students: 1) Those students who attend area vocational centers (TABLE 
III); 2) Those students who take no vocational courses (TABLE IV); and 
3) Those students who take vocational courses but do not attend an area 
vocational center (TABLE V). 

These TABLES reveal that, in general, the students in the two areas 
did not differ on many items in the way they viewed their peer groups* 
In TABLE III, only answers to items three ^and ten were significantly 
different for the way Rockford and Kaneland area students viewed those 
who attend area vocational centers. In TABLE iV, answers to items ten, 
twelve, sixteen, and seventeen were significantly different for the views 
on students who take no vocational courses. In TABLE V items one, two 
and eleven were answered in significantly different ways. 

While TABLES III, IV and V dealt with the differences in responses 
between the two geographically separated groups, TABLES VI and VII present 
data based upon the responses of the three different groups of students 
within each geographical area. Each group responded the way they viewed 
students who attend the area vocational center. In TABLE VI data reveal 
only one item (number three) which Rockford area students answered in a 
significantly different way. However, a departure from this pattern is 
presented in TABLE VII (Kaneland area) when eight out of eighteen answers 
were significantly different. An examination of each item which is 
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answered differently is required in order to see in what direction the 
difference runs. As a generality, one may hypothesize that expressed 
feelings on the Questionnaire in the Kaneland area schools indicate 
more of a feeling of difference among the types of students than is 
true in the Rockford area sample. 

Semantic Differential Respouse s 

The student responses to the Semantic Differential are presented 
in TABIES VIII through XII, In the first three TABLES (VIII, IX, and 
X) the responses of the entire sample of students froin the Rockford 

and Kaneland areas are presented regarding each of the different groups 

... ; f-i 

of students: 1) Those students who attend area vocational centers 
(TABLE VIII), 2) Those students who take no vocational courses (TABLE^IX), 
and 3) Those students who take vocational courses but do not attend an 
area vocational center (TABLE X) , 

Responses in TABLE VIII show ten items out of twenty-six were 
significantly different when Rockford and Kaneland area responses were 
compared. In TABLE IX only one response (Item two) v/as significantly- 
different for the two geographical areas. In TABLE X only three responses 
„(.Items three, five, and nineteen) showed significant differences. 
Generalizing from these data is especially hazardous because significant 
differences may reveal quite different patterns of responses. For example, 
in TABLE VIII both Item one (popular-unpopular) and Item five (unintelligen 
-intelligent) show significance at the ,05 level of confidence. In Item 
one larger percentages of Rockford responses were toward "unpopular" and 
in Item five larger percentages of Rockford responses were toward 
"intelligent," Care should be exercised in scrutinizing each^-item and the 
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percentage distributions before drawing a conclusion, 

TABLES VIII, IX, and X dealt with the differences in responses 
between the two geographically separated groups, TABLES XI and XII 
present data based upon the responses of the three different groups of 
stuaerils within each geographical area. Each group responded to the 
way they viewed students who attended the area vocational center. In 
TABLE XI data reveal no responses of the twenty-six were significantly 
different. In TABLE XII, however, all responses were significantly 
different except for numbers nine and twenty-five. Again, as in the 
responses to the Questionnaire (TABLE VII) the Kaneland area responses 
indicate more of a feeling of difference among the types of students 
than is true of the Rockford area sample. 
Grade and Sex Differences in Response . 

On the Questionnaire, all grade levels and both sexes at both 
Rockford and Kaneland showed similarity in response on perceptions of 
area vocational center students. At Rockford the Semantic Differential 
showed significant differences by sex on five items. Girls had a high 
opinion of these students on items 16, 23, 24, and 26, Boys thought 
them "serious students," The Kaneland area girls favored these students 
in five areas which were significant (numbers 4, 7, 10, 16, and 24), 
All grade levels of Rockford students showed similarity in response, 
but at Kaneland responses on items 4, 9, 11, 15, 16, 20, 22, and 23 
were significantly different. Generally, sophomores judged more favor- 
ably than did others. 
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TABLE III 

A REPORT A2JD CO:'[rAPJSOM OF rERCEPTION^S 
FOR ROCKFORD AIID rouNELAI^D AREA HlCil SCHOOL STUDENTS 
C0NCr7.NlNG SOCIOLOGICAJ. ChARACTERISTICS OF THEIR PEERS 

WHO ATTEND AREA VOCATIONAL CENTERS 
( Q UE ST IOInI^JAIRE RESPONSE) 



Student.3 who attend the area 




V 

I 


6 S 






nc 


0 

X 


vocational center generally: 








: i'l' 0 • 








1. 


...live in the best 


p 


C 


2.8 


: -,(': 


70.1, : 


19 


<::d. 0 






neighborhood 


V 
r\. 


"1 


0,6 


: 8? 


^.'7.8 : 


63 






o 


. . .have wealthy parents 


T> 
iv 


c 


3.1 


:k2 


oi\ . 0 • 










K 


3 


2.1 


■ 1? 


5?. I • 


6I| 




M.S. 


q 

J. 


... do well in acadeniic 
courses 


p 




29.3 


:hd 




10 


IP? 








K 


16 


9.U 


■221 


70.8 : 


3ii 


19.9 


.001 




...are not involved in school 


i\ 


Is J 


16.1 


:h7 


=^6.6 : 


21 








activities 




i6 


9.1 


: 99 


58.2 : 


55 






c 

Dm 


...are popular and friendly 


p 


20 


22.2 


: 62 


68.9 : 


■8 


8 9 










26.8 126 


66.9 : 


8 






r 

o. 


...are leaders at schoo-". 


R 


7 


8.8 


:56 


70 


17 


21.3 








I' 


8 

u 


U.7 il2 


65.5 : 


51 


29 8 




7, 


...probably will not be very 
successful wnen they 


R 
1\ 


8 
B 




• 1 6 

: 36 


20.3 
26.3 


55 
93 


69.6 

67 9 


N S 


8. 


finish high school 
...probably will not 


R 


7 


8.2 


: 11 


12.9 


67 


78.8 


N.S. 




complete high school 
...do not mix well with most 


y 


lii 


8.2 


:26 


15..3 130 


76 5 




9. 




R 

u 


10.1 


: 29 


36.7 


•1:2 






students 


K 


9 


i.2 


:53 


30.8 110 


61| 


N,S. 


10. 


...are "looked down upon'' 


p 


12 
7 


111. 6 
3.8 


: 18 
:30 


22 :52 
16.2 li;8 


63 II 

80 


01 

■ \J 1. 


11. 


...have highly educated 

parents 
...use poor grammar 


p 
IS. 


6 
■ -5 


9.i4, 


:96 


68.8 . 
73.8 


111 

:28 


21 9 
21^^ 




12. 


R 


6 


7.1j 


:i42 


51.9 




1*0.7 






K 


1I4 


8.1 


:92 


53.2 


:67 


38.7 


N.S. 


13. 


...are the children of 


R 


7 


10.3 




66.2 


rl6 








Dusmess ana prorcoo-i-oiiax 


I* 




9.3 


:92 


65.7 


:35 


2^ 0 




14. 


people 

•••are ambitious to become 


p 


39 






50.6 


: il 


il 6 






successful ' 


K 




33.? 


103 


60 .,9 


: 9 


5.3 


N.S. 




•..are not held in high 


R 




12.2 


:31 


1(1.9 


:3l| 


ii5.? 






regard by many of the 
te achers. 
...probably will not go to 
college 

...tend to be from minority 


K 




10.2 


:h9 


3^ 


:7ii 


514-0 


N.S. 


16. 


R 
K 


31 
69 


39.7 


:27 
:59 


3i|.6 
38.8 


:20 
:2l4 


25.6 
15.8 


N.S. 


17. 


R 


8 


10.1 


:33 


ill. 8 


:38 


ii8.1 




groups 

...will become adult leaders 


K 


9 


b.7 


:52 


33.1 


:96 


61.1 


N.S. 


18. 


R 


7 


10.8 


:h7 


72.3 


:11 


16.9 




K 


11 


8.9 


:89 


72. ii 


-.2} 


18.7 


N.S. 



O * R = Rockford Area 
ERJ C K = Kane land Area 
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TABLE IV 

A REPORT AND COOTARISON OF PERCEPTIONS 
FOR ROCKFORD AIID KAiNKLiVIsID AI^EA HIGH SCHOOL STUDhirJTS 
CONCERNING SOCIOLOGICAL CHARACTERISTICS OF THEIR PhERS 
WHO TAKE llO VOCATIONAL COURSES 



These students generally: 



• . live in the best 

neighborhood 
..have wealthy parents 



• . do well 
courses 



in academic 



.•are not involved in school 

activities 
.•are popular and friendly 

..are leaders at school 



..probably will not be very 

successful when they 

finish high school 
.•probably will not 

complete high school 
..do not mix X7ell v/ith most 

students 
..are "looked down upon" 

..have highly educated 

parents 
..use poor granmiar 



..are the children of 

business and professional 
people 

..are ambitious to become 
successful 
, .are not held in high 

regard by many of the 

teachers. 
..probably will not go to 

college 

..tend to be from minority 
groups 

..will become adult leaders 



* R ~ Rockford Area 







yes 


: some times 




no 


2 

X 


•A- 


No. 


% 


:No. 


% :No. 


% 




R 


6 


7.7 


: 61 


78.2 


: 11 


II4.I 




K 


16 


10.1 


:10ii 


65.1 


: 39 


2i4.5 


N.S. 


R 


? 


9.7 


: 56 


77.8 


: 9 


12.5 




K 


9 


?.B 


:115 


7/4.2 


: 30 


19. 


M.S. 


R 


20 


22 J7 


: 6h 


72.7 


: h 


i4.5 




K 


rrr 




:115 


69.9 


:lh 


8.1 


N.S. 


R 


B 


9.5 


: h6 


514.8 


: 30 


35.7 




K 


11 




: 83 


lt8.8 


: 76 


i4l4.7 


N.S. 


R 




22.5 


: 66^ 


7i4.2 


: 3 


3.i4 




K 


hi 


26.0 :125 


69.1 


: 9 


5.0 


N.S. 


R 


Ih 


16.5 


: 60 


70.6 


: 11 


12.9 




K 


ii2 


224.1 :119 


68. i4 


: 13 


7.5 


N.S. 


R 


9 


lil.l 


: 30 


i46.9 


: 25 


39.1 




K 


13 


9.7 


:53 


39.6 


: 67 


50.0 


N,S. 


R 


_ 












K 


- 






; _ 


- 


- 


R 


9 


11.1 


■ 39 


ii8.1 


: 33 


i40.7 




K 


18 


10.3 


. 72 


Ul.l 


65 


[48.6 


N.S, 


R 




9.3 ! 


27 


31. i4 


5i 


59.3 




K 


3 


1.6 ! 


hS 


26.2 • 


132 


72.1 


.01 


R 


6 


9.1 ! 


h9 


7i4.2 : 


11 


16.7 




K 


9 


6.3 • 


112 


78.9 


21 


ill. 8 


¥.S, 


R 


6 


7.9 ! 


50 


65.8 ! 


• 20 


26,3 




K 


3 


1.7 a.01 


58.0 ! 


70 


ho. 2 


.05 


R 


8 


10.5 ! 


50 


65.8 ! 


18 


23.7 




K 


li; 


10. ii ! 


• 99 


73.3 


22 


16.^ 


N.S. 


R 


15 


17.0 


:58 


65.9 


15 


17.0 




K 


31i 


20.5 il3 


68.1 ! 


19 


ll.il 


N.S. 


R 


10 


13.3 ! 


35 


ii6.7 


:29 


^8.7 




K 


11 


7.1 


:6l 


39. 14 • 


83 


53.5 


N.S. 


R 


9 


12,3 


:38 


52.1 • 


26 


35.6 




K 


16 


11.1 • 


5o 


3i4.7 ' 


78 


5i|.2 


.05 


R 


11 


15.3 


:33 


i45.8 ! 


!28 


38.? 




K 


7 


ii.5 


:57 


36.8 ' 


:91 


58.7 


.01 


R 


8 


12.1 


:W 


72.7 : 


:10 


15.2 




K 


l6 


13.2 


:90 


7i4.i4 : 


'1^ 


12. i4 


N.S. 



ERIC 



K = Kane land Area 
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TABLE V 

A REPORT AND COMPARISON OF PERCEl^TIONS 
FOR ROCKFORD A^ID KANELAI^D AI^A HIGH SCHOOL STUDENTS 
CONCEF^^ING SOCIOLOGICAL CHAIL^CTERISTICS OF THEIR PEERS 

WHO L\KE VOCATIONAL COURSES BUT DO NOT ATTEND AiN AREA VOCATIONAL CENTER 
(QUESTIONNAIPo:: RESPONSE) 

..2 



A, ...live in the best 
neighborhood 

2. ,..hava wealthy parents 

3. *..do well in academic 

courses 

4. ...are not involved in school 

activities 

5. ...are popular and friendly 

6. ...are leaders at school 

7. ...probably will not be very 

successtuj vhen they 
finish hi scaool 

8. ...probably will not 

complete high school 

9. •••do not mix well v/ith most 

students 

10. ...are "looked down upon" 

11. ...have highly educated 

parents 

12. ...use poor grairanar 

13. ...are the children of 

business and professional 
people 

14. ...are anibitious to become 

successful 

15. .••are not held in high 

regard by many of the 
teachers. 

16. ...probably will not go to 

college 

17. ...tend to be from minority 

groups 

18. .••will become adult leaders 

O * R = Rockford Area 
ERIC K = Kaneland Area 



yes ; sorT:etines ; no X 

■k No. % ; No. % : No. % 

R 7 9.5 : 55 71^.3 ; 12 16.2 

K h '^.b ;117 71^.5: 36 22.9 .05 

R 6 9.0 ; 99 73.1: 12 17.9 

K 2 l.h :108 76.1; 32 22.5 .05 

R 16 18.8 ; 58 68.2 ; 11 12.9 

K 17 9.9 ;125 73.1; 29 17.0 M.S. 

R Ik 17.5 ; I48 60.0 ; 18 22.5 

K 20 11.6 :"98 57.0:"5Ii 31.1 ; N.5. 

R 26 30.6 : 56 65.9 ; 3 3.5 

K 39 21.8 ;126 70. 14; 1^ 7.8 N.5. 

R l3 15.3 ; 52 61.2 ; 20 23.5 

K 15 9.2 ;123 75.5; 25 15 .3 N.5. 

R 10 13.9 ; 29 1^0. 3; 33 1;5.'" ' 

K ?Q 15.2 ;"68 51. T; hk 33 . - N.5. 

R 7 9.6 ; 26 35.6 ; ho 51^.8 

K 13 8.? :"53 35.3 ; 8U 56.0 N.5. 

R 7 ; 38 50. 0 ; 31 90.8 

K 13 TT T; B9 53TO; 66 39.3 N.5. 

R 6 7.3 ; '^h ^9.3 ; 5^ 6371 1 

K 6 3.5 ;"5? 30.^;11U 66.3 N.5. 

R Y 10.3 ; 53 77.9 ; 8 11.8 

K h 2.B ';107 75.^ ; 31 21.8 .05 

R 6 7.6 ; hb 58.2 ; 27 3h.2 

K ~9 5Tr':108 62. U; 56 J2.k N.5. 



^ 7 9.9 ; 5i; 76.1 ; 10 lij.l 

K "1^ 5TS~; 98 75.^ ; 23 19.2 N.5. 



R 26 32^5 ; 1^6 59.5 ; 8 10.0 

K 37 ^1.8 ;I19 70.0 ; lii 8.^ N.5. 

R 9 12.5 : 37 51. h : 26 36.1 

K 12 8.3 : 72 li9.7 ; 61 h2.1 N.S. 

R 17 23.0 ; 35 U7.3 : 22 39.7 

K 37 26.2 ; 68 li8.2 ; 36 25.5 _JL^ 

R 5 6.8 ; 37 50.0 ; 32 [i3.2 

K 12 8.ij ; 75 52. li ; 56 39.2 N.S. 

R 7 10.6 ; 50 75.8 ; 9 13.6 

K 73 2. It ;103 81.7 : 20 15.9 N.S. 
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TABLL VI 

SUr-tll^VRY OF PERCEPTIONS OF ROCKFORD ARLIA HIGH SCHOOL STUDENTS 
COWCEI^VIWG SOCIOLOGICAL CHARACTERISTICS OF THEIR 
PEERS WHO ATTEND APvEA VOCATIONAL CENTERS BY TYPE OF STUDENT 

(QUESTIONNAIRE RESPONSE) 

Students who attend the area 
vocational center generally: 

I, live la the best 
neighborhood 



Type 


yes 


:sonetiTr,es : 


no 


9 
X" 




Iso . % 


: "Wo . % : 


No. 7. 




1 


0 0 


: 25 80,6: 


6 19.4 




2 


0 0 


: 6 60.0: 


4 40.0 




3 


2 6.7 


: 19 63. 3: 


9 30.0 



2. 


have v;ealthy pirents 


I 


0 


0 : 


20 


74. 1 


: 7 


25.9 








2 


0 


0 : 


6 


54.5 


: 5 


45.5 


US 






3 


2 


7.4 : 


10 


59.3 


: 9 


33.3 


3. 


do well in academic 


1 


6 


18. & 


21 


65.6 


; 5 


15.6 






courses 


2 


3 


23.1: 


6 


46.2 


: 4 


30.8 


,05 






3 


15 


40.5: 


21 


56.8 


: 1 


2.7 


r 

4. 


are not involved in 


1 


4 


12.1: 


24 


72.7 


: 5 


15.2 






school activities 


2 


4 


28.6: 


5 


35.7 


: 5 


35.7 


MS 






3 


7 


19.4: 


18 


50.0 


: 11 


30.6 


5. 


are popular and friendly 


1 


10 


30.3: 


20 


60.6! 


3 


9.1 








2 


2 


12.5: 


11 


68.8 


: 3 


18.8 


NS 






3 


8 


19.5: 


31 


75.6 


; 2 


4.9 


6. 


are leaders at school 


1 


3 


10.0: 


23 


76.7' 


4 


13.3 








2 


0 


0 : 


8 


61.5 


: 5 


38.5 


NS 






3 




10.8: 


15 


67.6. 


8 


21.6 


7. 


probably will not be very 


I 


3 


10.0; 


7 


23.3, 


: 20 


66. 7 






successful when they 


2 


3 


18.8: 


2 


12.5: 


11 


68.8 


WS 




finish hip,h school 


3 


2 


6.1: 


7 


21.2 


: 24 


72.7 


8. 


probably will not complete 


1 


I 


2.9: 


6 


17.6 


: 27 


79.4 






high school 


2 


2 


12.5: 


2 


12.5: 12 


75.0 


NS 






3 


4 


11.4: 


3 


8.6: 


28 


80.0 


9. 


do not mi:: well with 


1 


1 


3.3: 


8 


26.7: ^1 


70.0 






most students 


2 


3 


21.4: 


6 


42.9: 5 


35,7 


ws 






3 


4 


11.4: 


15 


42.9: 


16 


45.7 


10. 


are "looked dovm upon" 


1 


5 


16.1: 


9 


29.0: 17 


54.8 








2 


2 


14.3: 


1 


7.1 


: 11 


78.6 


NS 






3 


5 


13.5: 


8 


21.6: 24 


64.9 



(continued next page) 



* Types: I Students who attend Area Vocational Ccntc... 

2 ^ Students v.'ho take no vocational courses* 

3 =» Students who take vocational courses but don^t attend an 
Area Vocational Center. 



ERIC 



21 



TABLE VI (continued) 
SUMMARY OF PERCEPTIONS OP ROCKFORD AREA HIGH SCHOOL STUDENTS 
CONCERTIING SOCIOLOGICAL aiARACTERlSTICS OF THEIR 
PEERS WHO ATTEND AREA VOCATIOtlAL CENTERS BY TYPE OF STUDENT 



Students x^ho attend the area 
vocational center generally: 


Type 


ye 


is tsocetlinas: 




no 


2 

X 








No. 


% : 


Ho* 


S : 


ilo. % 




11. 


have highly educated 


1 




8.0: 


18 


72. P'. 


5 


20.0 






parents 


2 




10.0: 


5 


50.0 : 


4 


40.0 






3 


3 


10.3: 


21 


72.4 : 


5 


17.2 




12. 


use poor grammar 


1 


1 


3.2: 


16 


51.6 : 


14 


45.2 






2 
3 


2 


14.3: 
8.3: 


5 
21 


35.7 I 
58.3 : 


7 
l2 


33.3 


NS 


13. 


are the children of 


1 


3 


11. 1: 


19 


70.4 : 


5 


18.5 






business and professional 


2, 


0 


00. 0: 


6 


54.5 : 


5 


.45.5 






people 


3 


4 


13.3: 


20 


66.7 : 


'6 


20.0 


NS 


14. 


are ambitious to become 


1 


19 


57,6: 


14 


42.4 : 


0 


0.0 






successful 


«- 


5 


35.7; 


■ T 


50.0 : 


2 


.14.3 








3 


15 


37.5: 


23 


57.5 : 


2 


5.0 


NS 


15. 


are not held in hij^h 


1 


5 


17.2: 


1,1 


37.9 : 


13 


44.8 






regard by many of the 


2 


1 


T.I:" 


6 


Ai.5: 


7 


50.0 






teachers 


3 


3 




14 


A5.i: 


U 


45.2 


NS 


16. 


. probably will not go to 


I 


11 


36.7: 


14 


46.7: 


5 


16.7 






college 


2 


7 


43,8: 


5 


31.3 : 


4 


25.0 






jS 


13 


40.6: 


8 


25.0 : 


11 


34.4 


NS 


17. 


tend to be from minority 


1 


2 


■ 6.9: 


13 


44.8 : 


14 


48.3 






groups 


2 


2 


15.4: 


A 


.30.8 : 


7 


53.8 






3 


4 


10.8: 


16 


43.2 : 


17 


45.2 


NS 


18. 


will becone adult .leaders 


1 


3 


12.5: 


'20 


83.3: 


1 


4.2 








2 




16.7: 


■- -r 


50.0; 


T 


-7375- 








3 


— L- 


6.9: 


-11 


^2.7: 






MS 



* Types: 1 » Students who attend Area. Vocational Centers* 

2 * Students who take no vocational courses* 

3 Students who take vocational courses hut don^t attend an 

Area Vocational Center* 

ERLC 



TABLE VII 

SUMMARY OF PERCEPTIONS OF KANELAND AREA lilGH SCHOOL STUDENTS 
CONCERNING SOCIOLOGICAL CHARACTERISTICS OF THEIR 
PEERS WHO ATTEND AREA VOCATIONAL CENTERS BY TYPE OF STUDENT 
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Students who attend the area 
















2 


vocational center generally: 


Type 


yes 


: some times: 


no 


X 


No. 


% 


: No. 


% : 


No, 


/o 




1. live in the best 


1 


0 . 


0 


: 39 


60,0: 


2$ 


36.5 




neighborhood 


2 


1 


2.0 


: 36 


70.6: 


Ih 


22.5 


.05 


3 


0 


0.0 


: ih 


36.8: 


2h 


63.2 


2. have wealthy parents 


1 

2 


1 
1 


1.7 
2.1 


: 36 
: 23 


60.0: 
36.9: 


21 
23 


35.0 
U6.9 






_3 


1 


2.7 


: 16 


ii3.2: 


20 


5ii.i 


N.S. 


3. do well in academic 


1 


11 


lii.7 


: 5h 


72.0: 


10 


13.3 




courses 


2 


1 


i.o 


z Uo 


f 3.U: 


±o 




.05 




3 


k 


12.1 


: 21 


63.6: 


8 


2it.2 


4. are not involved in 
school activities 


1 

2 
3 


9 
b 

1 


12,5- 
3.0 


: 37 
: ii3 
: 19 


51.U: 
66,2: 

57.6: 


26 
16 

13 


36.1 

21;. 6 

39.il 


■N.S. 


5. are popular and friendly 


1 
2 
3 


28 

l6 
5 


35. U 
23.9 
13.5 


: hS 
: h6 
: 32 


60.8: 
66.7: 
66.5: 


.3 

5 

0 


3.8 

7.5 
0.0 


.05 



6. are leaders at school 



probably will not be very 
successful when they 
finish high school 

probably will not complete 
high school 



9, do not mix well with 
most students 



10. are "looked down upon" 




1' 

21. 



1_ 
1_ 
3_ 

J_ 
1_ 
3_ 

J_ 
1_ 
3 



5 8.2; 16 26.2; 



2.0 

Xo" 



lO: 



ho 



65.6 
-m7l 



19 76.0 



12 16.0 



1.7 
2.9 



13 



11 



17. 



50 



66.7 



7 9.2 : 23 30.3 : h6 60.5 
2 3.3 : 21 3li.U : 38 62.3 
9 25.7 : 26 7I4.3 



0.0 

1.3. 



11 

12 



19.7: 
16.9: 



60 



53 



76. 
TIT 



0.0 



.05 



N.S. 



2 5.7 : 32 91. li .01 



N.S. 



3 7.9 : ~3^ 92.1 .05 
(continued next page) 



* Types: 1 = Students who attend Area Vocational Centers. 

2 = Students who take no vocational courses. 

3 => Students who take vocational courses but don't attend an 

Area Vocational Center. 
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TABLE VII (continued) 
SUMMiMlY OF PERCEPTIONS OF KANELAND APilA HIGH SCHOOL STUDENTS 
COHCEWIINC SOCIOLOGICAL QIARACTERISTICS OF THEIR 
PEEKS WHO ATTEND AP^A VOCATIOm CENTERS BY TYPE OF STUDENT 

(QUESTIONNAIRE RESPONSE) 



Students who attend the area 
vocational center generally: 



res 



/» 



rsometlmed: 
-rr— - 



no 



Ho* 



iiO, 



u. 


have highly educated 


1 




8.^: 








11.9 






parents 


2 


0 


0.0 : 


3h 


75.6: 


11 








"T" 


1 


3.^'! : 




57.7: 


10 
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* Types: 1 « Students who attend Area Vocational Centers. 
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Ipterview Response Summary : 

Twenty-seven high school students were interviewed individually. 
The length of each interview was from ten to fifteen minutes. Ten of 
the students were males and. seventeen were females, while twenty-two 
were juniors and five were seniors. Sixteen of the interviewees were 
taking courses at an area vocational center, six had not taken any 
vocational courses, and five were taking vocational courses but not 
attending a vocational center. Twelve of the interviewees were from 
the Rockford area and fifteen were from the Kaneland area- The inter- 
viewees' generalized responses are summarized below; 

1. Ten me about the high school students who live in this 
community. Do you know them well? In general terms, 
what are they like? 

Response : All interviewees stated that they knew the high 
school students in their community well and proceeded to 
describe them in general and in positive terms. 

2. I would like for you to think of these students as being 
associated with certain groups and to tell me of any differ- 
ences which you think exist betMeen and among three specific 
groups: 

Group A - students who attend the area vocational center. 
Group B - students vho take no vocational courses. 
Group C - students who take vocational courses but do 
not attend che area vocational center. 

Response : All interviewees indicated that they understood 
the grouping distinctions and knew students from each group. 
The interviewees then waited for specx^- ^. questions. 
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TABLE XIII 
INTERVIEWEE DESCRIPTION 
(N=27) 





SEX 


HIGR SCHOOL 
GRADE LEVEL 


COURSES TAKEN 


Male 10 
Female 17 


Freshman 0 
Sophomore 0 
Junior 22 
Senior 5 


Attending area vocational 
center. 16 
Taking no vocational courses. 6 
Taking vocational courses, 
but not at the vocational 
area center. 5 





3. Which of these groups do you think includes the largest 
number of students who are recognized as the active leaders 
in school? Which group includes the fewest number of this 
kind of student? 

Response ; Two-thirds of the interviewees reported Group B 
to include the largest number of this kind of student, while 
Groups A and C received equal, mention for having the fewest 
number of this kind of student. 

Specifically 5 which group, percentage-wise, has the most: 

Question - 3.1 students who are leaders in the school? 
Response - Group B (15); Group- C (6); Group A (4). 

Question - 3.2 popular students? 

Retsponse - . Group B CH) ; Group A C5) ; Group C (4); 

mixed (4) . 

Question - 3.3 serious students? 

Response - Group A (9) ; Group B (8) ; Group C (7) . 

Question - 3,4 outstanding scholars or "brains"? 

Response - Group B (14); Group A (7); Group C (3)* 



Question - 3.5 respected or admired students? 
Response - Group B (15); Group A (5); Group C (5). 

Question - 3.6 students who are esteemed the highest by 
the faculty? 

Response - Group B (9) ; Group C (8) ; Group A (7) ; 

mixed (3) . 

Question - 3.7 students who live in the best part of 
the community? 

Response - Group B (11); Group C i^) ; Group A (^) ; 

mixed (6) . 

Question - 3.8 students who have parents who are wealthy? 
Response - Group B (13); Grou^ C (5); Group A (1); 

mixed (5) . 

Question - 3.9 students who have parents who are business 

or professional people? 
Response - Group B (9) ; Group C ('^i) ; Group A (^) ; 

mi xe d ( 7 ) . 

Question - 3.10 students who probably will be the most 

successful as adults? 
Response - Group A (12); Group B (7); Group C (5); 

mixed (3) . 

Question - 3.11 students with the potential to succeed in 
col lege? 

Response - Group B (10); Group A (6); Group C (5) v 

mixed (5) . 

Question - 3.12 students who are good at expressing them- 
selves? 

Response - Group B (11); Group C (6); Group A (3); 

mixed (6) . 



Which of these th^ee groups includes the largest number of 
the students who are recognized as the least successful and 
least ambitious students in school? Which group includes 
the fewest number of this kind of student? 

Response - Approximately one-third of the interviewees 

mentioned Group B to have the largest number of this kind 

of student, while Group A was mentioned one-third of the time 



as having the fewest number of this kind of student. 



Specifically, which group, percentage-wise, has the most: 

Question - 4.1 students who are lacking in leadership 
ability? 

Response - Group A (11); Group B (8); Group C (3); 

mixed C4) . 

Question - 4.2 students who are "left out*', "ignored", 

or "unpopular"? 
Response - Group A C9) ; Group C (8); Group B (4); 

mixed (4) • 

Question - 4.3 students who are not interested in school? 
Response - Group B (H); Group A (9); Group C (4); 

mixed C3) . 

Question - 4.4 poor achievers? 

Response - Group B (13); Group A (6); Group C (3); 

mixed (3) . 

Question - 4.5 students who are unknown or rejected? 
Response - Group B (11): Group A (6); Group C (4); 

mixed (4). 

Question - 4,6 students who are regarded the least by the 
faculty? 

Response - Group B (9) ; Group A (8) ; Group C (3) ; 

mixed (6). 

Question - 4.7 students who live in the worst-poorest part 
of the community? 

Response - Group B (9) ; Group A (7) ; Group C (5) ; 

mixed (6) • 

Question - 4.8 students who have parents who are poor? 
Response - Group A (8) ; Group B (7) ; Group C (5) ; 

mixed (5) . 

Question - 4.9 students who have parents who are laborers? 
Response - Group A (13); Group B (4); Group C (2); 

mixed (7) . 

Question - 4.10 students who probably will be the least 

successful as adults? 
Response - Group C (9); Group B (9); Group A (4); 

mixed (5), 

Question - ^Al students who probably could not succeed in 
college? 

Response - Group B (11); Group A (7); Group C (4); 

mixed (5) • 
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Question - 4.12 students who are poor at expressing them- 
selves? 

Response - Group B (8); Group C (7); Group A (.6); 

mixed (5) • 



5. Which of these three groups do you think most of the 
students in this community consider to have the highest 
social status: 

Response - While responses were mixed. Group B was 
mentioned the most frequently. 

Which two have the least? 

Response - Groups A and C were mentioned about equally 
as the most frequent answers. Group B received several 
mentions, too. 

6. Which of these three groups do you think most of the 
teachers in this community consider to have the highest 
social status? 

Response -- While responses were mixed, Group B was 
mentioned the most frequently. 
Which two have the least? 

Response Groups A and C were mentioned about equally 
as the most frequent answers. Group B received several 
— mentions, too. 

7. Which of these three groups do you think most of the adults 
in the community consider to have the highest social status? 

Response While a definite pattefn^'did not emerge in 

response to this question Call groups received nearly equal 

recognition), those students from rural and small town 

communities mentioned Group A as being considered by adults 

to have the highest social status. 
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Which two have the least? 

Response - Group B was considered as having the lowest 
social status . 

8. Which of these three groups do you consider to have the 
highest social status? 

Response - Groups A and B shared about equally in the 
answers given to this question. 

Which two have the. least? 

Response - Groups A and B shared about equally in the 
answers given to this question, 

9. Does the social status according to these groups influence 
students to avoid or to become associated with any one of 
these three groups? 

Response - A large majority of interviewees answered yes 
to this question. 

If yes, which ones to avoid and which ones to associate with? 

Response - Although no strong pattern of response was 
expressed, Group B was mentioned the most frequently as the 
Group students were influenced to become associated with. 
There was not a clear indication of the Group , students were 
influenced to avoid; however, Groups A and B were mentioned 
more frequently than Group C, 

Would other students whom you know rather well generally 
share the view you have expressed at this interview? 

Response ^ Almost all of the interviewees answered yes to 
this question and agreed-that their responses were represen- 
tative of most of'T:heir friends* views. 
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SuTPmary : 

Almost all of the interviewees responded positively toward the 
interview. It would appear that these students do assign social 
status to their peers and to the groups with which they are associ- 
ated; however, the importance attached to social status by these 
adolescents is not the same or as significant as that reported in 
the literature o£ the 1950' s. Which is to say that the group to which 
one belongs would not appear to be less of a factor in determining 
social status and acceptance among these adolescents than it would 
twenty years ago. Another possibility is that students today reject 
the idea of stereotyping of individualis by group. 

Although Group B, those students taking no vocational courses, 
included students with an extreme range of diversity (from the college 
bound to the psychological dropout), it generally was viewed as having 
■ the highest social status of the three groups. Of the three groups, 
it was reported to include most of the students who were leaders; 
popular; admired; outstanding scholars; residents of the "best" part 
of the community; children of wealthy, business and professional 
parents; possessive of the potential for success in college, and able 
to express themselves the best. 

Group B was also perceived to be, of the three groups including 
thp most; poor achievers, students who were not well known or interest- 
ed in school, students who are regarded the least by faculty, who have 
the least potential for success in college. 

Group A, those students taking vocational courses and attending 
O n area vocational center, was mentioned with approximately the same 
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frequency as Group C as having the lowest social status of the three 
groups. Group A was reported to include most of the students who 
probably would be the most successful as adults. 

Of the three groups, Group A was reported to include most of the 
students who were lacking in leadership ability, who are "left out" 
or "ignored" at school, and who have parents who are employed as 
laborers. 

Group C, those students taking vocational courses but not 
attending a vocational center, included a range of student diversity 
that overlapped somewhat Groups A and B. When compared to the other 
groups. Group C was reported to have the least nuniber of students who: 
lacked leadership ability, who were not interested in school, who were 
poor' achievers , who were "unknown" and little regarded by the school's 
faculty, who have parents who are employed as laborers, and who would 
probably be least successful in college and as adults. 

Of the three groups, the status accorded to the college bound 
segment of Group B appears to influerice many students to desire to be 
associated with that Group more so than with either Groups A or C. 
The responses of interviewees left no clear indication of a pronounced 
desire on the part of many students to avoid any of the three groups. 
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Summary of Chapter II : 

Student responses from th.-* Ro^«:ford and Kaneland areas were pre- 
sented in tabular form with coinments relative to the significant dif- 
ferences ir. the responses. These TABLES (III through XII) yield data 
relative to the field testing of the Group Characteristics Questionnaire 
and the Semantic Differential. The interview responses were summarized 
and commented upon. 

Evidence Bearing Upon Basic Question A . 

A. Should planning of future area vocational centers be concerned 
with sociological viex^oints? 

This question is recognized as a philosophical question and will 
of necessity, finally, be answered within a value structure, how much 
evidence do we have that students are aware of social status or ^roup 
differences? In TABLE VII, in wliich all of the Questionnaire responses 
of students in the Kaneland area about area vocational students appear, 
is evidence that students are aware of certain differences. This 
TABLE and TABLE XII (Semantic Differential) indicate that different 
groups view one another differently in several dimensions or specific 
factors. The evidence further points to differences in this respect from 
one geographic area to another. (Compare TABLES VI and VII and TABLES 
XI and XII). Without further studies of community and demographic 
factors, speculation on the causes of such differences would be presumptious. 

The student responses to the interviews convince the researchers 
that students are aware of groups and croup differences. The student 
responses are also indicative of a belief in equality and a distaste for 
stereotyping of students oy group. Nonetheless, the responses confirm 
that sociological status attaches to differing curricular groups. 
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In the review of related literature is an abundance of sources of 
comiRent from writers and researchers who perceive sociological differences 
in status airionp classes of lifeoole. Also, the writers in the field of adol- 
escent psycholoo;y stress the importance of peer approval at the high school 
age level. 

It is the considered judgment of the project director tliat in planning 
future area vocational centers, educators must be concerned v;ith sociologi- 
cal viewpoints. This judgment is based upon: 1) Evidence that studentis 
do recognize sociological status, 2) Evidence that feelings for sociologi- 
cal status may vary from one community to anothe'r, 3) The belief that 
peer approval is necessary during the adolescent years, and 4) The belief 
that educators should encourage an open society in which all individuals 
are valued and respected. 
Evidence Bearing Upon Basic Question B , 

B. Are area vocational centers judged to be socially inferior to 
regular high schools? 

This question was not approached in a direct manner, but rather by 
means of asking about the students who attend the centers. In many cate- 
gories the students who attend area vocational centers ranked belox^ others 
in factors to which status habitually attaches. An example of an item 
which is rather general in its implications is number ten on the Question- 
naire (see TABLES III, IV, and V) . This item has responses to "students 

are looked down upon." In the Rockford area 14.6% of the respondents said 

p. 

"yes/* for area vocational school students. This percentage compares 
with 9.3% for students who take no vocational courses^ and 7«3% for students 
who take vocational courses but at their high school. In the Kaneland area 
the percentages were smaller, but the area vocational students again were 
the least favored. 

In item one on the Questionnaire (TABLES III, IV, and V) the responses 
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showed a heavy "no" for those who attend area vocational centers, compared 
x%lth the other groups. This item deals with students who . . live in 
the best neighborhood," 

The semantic differential (TABLES XI and XII) yielded interesting 
differences between the geographical regions of Kaneland and Rockford, 
None of the twenty-six items elicited significantly different responses 
from the three different student groups for the Rockford area (TABLE XI), 
but twenty-four of the twenty-six items in the Kaneland area showed 
significantly different responses (TABLE XII). All of the responses 
deal with students who attend area vocational centers.* In many items 
the "Type 1" student (those attending the area vocational center) gave 
themselves much better marks tlian the other students gave them. For 
example, they saw themselves as much more popular, more friendly, more 
interesting, more attractive, etc., than their pe.ers viewed them. 

Numbers five and ten are intentionally quite similar items, but 
are reversed in left;:: to-right values in TABLE XII (unintelligent - 
intelligent, sxnart-dumb) . Both items showed significance at the .001 
level. All three groups showed reliability in switching from one side to 
the other, and again the vocational center students viewed themselves much 
more charitably than did the c^bj^r v-,roups-. 

Based upon the evidence ivom the Quev:L^onnaire, the Semantic Differ- 
ential, and the Interviet-/ rrtiide, -.ae wQsdd have to say that there is no 
clear-cut stigma or social inferiority feelings attaching to area vocation- 
al center students. The students, themselves, at the Kaneland area evi- 
dently believe themselves to be better than others perceive them. At 
Rockford there is no such evidence. The non-vocational students at the high 
school represent such a diverse group that both social superiority and 

ErJc 
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social inferiority mi^ht be aGcribed to them. 

A basic conclusion is that not all a.ca vocational centers may be 
viewed in the same way. Populations, social expectancies, corninunity 
values, and institutional reputation and effectiveness n. y all piay roles 
in the perceptions people hold of an area vocational center. 
Evidence Uearinp, Upon Basic Question C. 

C. Can Ui5at}le data be obtained on actual perception of area students 
by various peer i^roups? 

Yes. The project director recommends three usable instruments from 
whicii choices may be made. In Chapter III are these instruments whicli 
have been refined by a Jury, directors of vocational area centers, consult- 
ants, and by field testing. 

They are tlie Group Characteristics Questionnaire, Semantic Differ- 
ential: Perceived Characteristics of Hipji School Students, and Interview 
Guide* Guides for their use are included* 
Evidence Bearinp^ ^^po" Basic Question D. 

D. Do perceptions differ on separate area centers as compared to addi- 
tional facilities at existinp, high schools? 

Examination of TAISLLS V and X reveals litLx^ '^r nc evidence to sub- 
stantiate sij>nificant differences in the way students view students wlio take 
vocational courses at tlieir own hij>/n scliools. Neither do interviews re- 
veal sucli diffetences* The project director concludes that witiiin the scope 
of this study tiiere was insufficient evidence of differinr, viev;s to support 
any sucli contention. Therefore, on the basis of the evidence available, the 
answer is "no." 
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III. FIELD TEST RESULTS: RECOMMENDED INSTRUMENTS 

Introduction 

It was the intent of the project director to provide the potential 
user with a choice of recotranended instruinents for determininp the perceptl^^' 
of the sociological status of area vocational center students as reported 
by three categories of high school peers. 

An interview guide, a semantic differential, a questionnaire and a 
check, list were designed, developed, and field tested. Further revisions 
including the eAmination of the check list were made as a result of the 
field test experience. The student responses to these instruments appear 
in Section II as a report of perceptions and as an example of how the user 
might analyze and present data obtained from the application of these 
instruments. 

Following a discussion of the instrument assessment procedures and 
results, three instruments for obtaining a report of adolescent perceptions 
of their peers iare recommended and presented. 
Instrument Assessment Results 

An "instrument Assessment Report, Jur> Form" (see Appendix A) was 
developed for use by three jurymen selected for their expertise in matters 
dealing with vocational education, adolescents, and/or research procedures. 
Three instruments — the Group Characteristics Questionnaire, the Semantic 
Differential, and the Group Characteristics Checklist — all in draft form 
V7ere given to the jury members. Valuable insights and practical suggestions 
from these sources contributed to revisions of the instruments and 
modifications which undoubtedly added to their effectiveness. Input was 
alio received from ten area vocational center directors. 
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Additions and deletions suggested by the jury were made, 
formats were modified, and wording of directions and items was 
changed. Not all suggestions were accepted, but all were care- 
fully considered and decisions were made with appreciation of the 
expertise of the juryTi^n. 

After adrainistering each of the three instruments to students, 
an "Instrument y^^ssessment Report, Student Form," was given to these 
students (see Appendix 3) for their immediate responses. In TABLE XIV 
are the tabulations of student responses. The students indicated 
little problem with understanding instructions or with words (Nos . 
one and tl^ree). One hundred eighty-two responses indicated that 
confusion was felt. However, sample comments were: "Too many 
questions", "Repeated themselves", "What is point?". The comments 
pointed not really to "confusion", but rather to objections to what 
we were asking them to do or to the repetition of items. 

However, one response in ten (ninety-nine responses) was "yes" 
tor item number four. The few comments about items that may have been 
neglected provided little help in interpreting this response. Some 
comments addressed theniselves only to the difficulty of treating 
students in groups. In number five the question was about changes, 
and students made three hundred forty- two "yes" responses. Numerous 
comments were of a negative sort such as "Writ's the point?", "Asinine", 
"The whole thing?*' (checklist). Others were more helpful such as 
"Too much importance on the wealth of parents". On the question of 
honesty in answering (number six), more than half the stur^ nt r'^sponses 
were "yes". Most of the student comments on this item were similar: 
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TABLE XIV 

COMPOSITE STUDENT ASSESSMENTS 
OF THREE INSTRUMENTS 









yes 


no 


other 


1. Did you have any trouble in 

understanding the instructions? 


A5 


828 


k 


2. Did you find anything about these 
sheets confusing? 


182 


691 


12 


3. Were there any words that you 
didn't understand? 


28 


8A0 


1 


4. Was there anything wliich you 
would have liked to have said 
that was not mentioned on the 
instrument? 


99 


872 


8 


5. Was there anything on these 
sheets that you would leave 
out or change? 


3A2 


A99 


23 


6. Do you think that students 

answered these items honestly? 


A 29 


263 


117 


7. Do you get the idea that these 
statements or questions are 
"against" some group of students? 


395 


528 


123 


8. Do these statements or questions 
make you picture some group of 
students as "bad" while another 
group is "good"? 


320 


523 


18 


9. Do you have suggestions for 

improvement of this instrument? 


203 


633 


30 
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'•Maybe", ''Sometimes", "Mostly", and "Some don't know". 

For numbers seven and eight some of the comments indicated 
that "there was prejudice in a way" or "all students are the same" 
or "you're trying to say that certain students are bad". 

When (in number nine) suggestions for improvements were 
solicited, a great number of comments were made. Attention was 
called to repetitiveness of the three instruments. Very valuable 
contributions were made about sharpening some questions and elimin- 
ating at least two ambiguities. Students objected to "stereotyping" 
and some called attention to unsuited questions which didn't fit 
their school Ci^ainority groups). Two responses merely made the comment: 
"There stupid." (sic. ) 

After students had responded to the third instrument, they were 
asked to rate the three on a five through one basis (superior to poor). 
For all ratings, each instrument had a mean score between three and 
two, which was from "good" to "fair." The checklist (with 2.23) was 
rated lowest, but there were no great differences in student ratings 
among the three. Comparatively, few students rated any instrument as 
"superior." 
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The Group Characteristics Questionnaire 

Discussion , On the following five pages is a recommended instrument 

for use in determining the perception of the sociological status of area 

vocational center students as reported by area vocational center students, 

non-area center vocational students, and non-vocational students of two 

types (college-preparatory and non-college-preparatory). This Instrument 

was drafted, refined, field tested and finally re-desi^ned, ' All items are 

positively stated so as to eliminate ambiguities, and a "don't know" column 

is retained so as to eliminate "forced choice" aspects. 

Guide for Use . Tlie following suggestions are made for the use of the 
Questionnaire with students. 

A. Introduce yourself to the students and tell your purpose. 

B. SAY... "There are directions on the first page, and I will go over 
them with you." 

(Pass out the Questionnaire; have extra pencils.) 
SAY... "Let's look at the first page." 

(Under PART I - Reference Data, read the directions and have them 
check A, B, and C.) 

A useful definition: "vocational classes." We usually mean advanced 
courses in business, industry and technology, and similar courses. Beginning 
typewriting, for example might not be considered as such a course. A vocational 
course could be thought of as one which might be of immediate use in a job 
when a student gets out of high school." 

(Note of Caution — In different schools and classes teachers and others 
may not be in agreement with others as to what is a "vocational class." ) 
SAY.. /'Are there any questions?" 

SAY.**"Let's read the directions under PART II silently as I read 
them alouri." (Read directions.) 

C. Wait twelve minutes (or until 90-95% of the students are finished 
and then SAY... "Take the next minute to finish." 

After all have finished, pick up the questionnaires,. 

Data Analysis . The Statistical Package for the Social Sciences Program 
may be used in analyzing the data. Tabular presentations may be made from 
computer printouts as are found in Section II of this report. It is 
recommended that in the computer analysis the "don't know" column be 
eliminated so as to use only respondents who feel they have some knowledge 
or opinion. 
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GROUP CHARACTERISTICS QUESTIONNAIRE 

This questionnaire is designed to obtain a report from students 
regarding the way that they see different groups of students in their 
school, 

PART I - Reference Data 
Directions ; Please check the appropriate space for each item, 
A. I am a: C. I attend: 



_f reshman 
sophomore 

junior 
senior 



1 am a: 



male 
female 



_vocational classes at an area 

vocational center. 
_no vocational classes and am 

preparing for college. 
_no vocational classes and am not 

preparing for college • 

vocational classes but do not go 
""to the area vocational center 



PART II ~ Student Report Data 

Directions ; Below and on the following pages are items to which you 
are asked to respond by placing a check 0/) mark in the space or 
column which most nearly indicates your agreement with each statement 
that follows the items. If you feel that the statement is generally 
accurate, place a check in the "y^s" column; If sometimes accurate, 
place a check in the "sometimes" column; and if the statement is 
seldom or never accurate, place a check in the "no" column. If you 
aren't sure or don't know, place a check in the "don't know" column. 
Be sure to respond to all statements for each item. Proceed at your 
own pace until all items are completed. 

CITEMS AND STATEMENTS) (RESPONSES) 

don' t 

A. Students who attend the area yes sometimes no know 

vocational center generally: 

1 ...live in the best neighbor- 
hood 



2 ...have wealthy parents 



3 ...do well in academic 
courses 



CiTEtIS AND STATEMENTS) 



CRESPONSES) 



yes 



sometimes 



no 



don' t 
know 



4 ...are involved in school 
activities 



5 ,».are popular and friendly 

6 ...are leaders at school 

7 ...will be very successful 

whey they finish school 

8 ...will complete high school 

9 ...mix well with most students 



10 ...are "looked down upon" 

11 ...have highly educated 

parents 

12 ...use poor grammar 

13 ...are the children of 

business and professional 
people 

14 ...are ambitious to become 

successful 



15 ...are held in high regard 

by many of the teachers 

16 ...will go to college 

17 ...tend to be from minority 

groups 

18 ...will become adult leaders 



B. Students who do not take 
vocational courses and are 

apparently preparing for don't 
college generally: yes sometimes no know 

1 ...live in the best 

neighborhoods 
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don't 

yes sometimes no know 

2 ••. have wealthy parents 

3 . • . do well in academic 

courses 



4 ...are involved in school 
activities 



5 ••♦are popular and friendly 

6 ...are leaders at school 



7 ...will be very successful 
when they finish high 
school 



8 ...will complete high school 

9 ...mix well with most students 



10 ...are "looked down upon" 

11 ...have highly educated 

parents 

12 ...use poor grammar 

13 ...are the children of 

business and professional 
people 

14 ...are amibitious to become 

successful 



15 ...are held in high regard by 
many of the teachers 



16 . . .T/ill go to college 

17 ...tend to be from minority 

groups 

18 4 • .will become adult leaders 
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C. Students who do not take 
vocational courses and 

apparently are not preparing don't 

for college generally: yes sometimes no know 

1 ••.live in the best 

neighborhoods 

2 •••have wealthy parents 

3 ••.do well in academic 

courses 

4 •.•are involved in school 

activities 

5 .••are popular and friendly 

6 .••are leaders at sch.ool , 

7 .••will be very successful 

when they finish high 

school 

8 •••will complete high school 



9 • . •mix well with most students^ 

10 •••are "looked down upon" 

11 •..have highly educated 

parents 

12 ...use poor grammar 

13 ••.are the children of 

business and professional 
people 

14 .•.are ambitious to become 

successful 

15 •••are held in high regard by 

many of the teachers 

16 ...will go to college 

17 •••tend to be from minoritj^ 

groups 

18 • . .will become adult leaders 
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Students who take vocational 
courses at their high school 

generally : yes some times 

1 . . .live in the best 

neighborhoods 

2 ...have wealthy parents 

3 ...do well in academic 

courses 



4 ...are involved in school 
activities 



5 ,..are popular and friendly 

6 ...are leaders at school 



7 ...will be very successful 

when they finish school 

8 ...will complete high school 

9 «..mix well with most students 



10 ...are "looked down upon" 

11 . . .have highly educated 

parents 

12 ...use poor grammar 

13 ...are the children of 

business and professional 
people 

14 ...are ambitious to become 

successful 



15 ...are held in high regard 

by many of the teachers 

16 ...will go to college 

17 ...tend to be from minority 

groups 

18 . . .will become adult leaders 
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The Semantic Differential; Perceived Characteristics of Ui^h School 
Students 

Discussion * On the following five pages is a recommended instrument 

for use in determining the perception of the sociological status of area 

vocational center students as reported by area vocational center students, 

non-area center vocational students and non-vocational students of two 

types, (college-preparatory and non-college-preparatory). This instrument 

was drafted, refined, and field tested Before assuming its final form. 

Guide for Use # Tlie following suggestions are made for the use of the 
Semantic Differential with students. 

A, Introduce yourself to the students and tell your purpose. 
(Pass out the instrument.) (Have extra pencils.) 

B, SAY... "Look at the top of the page. Read silently as I read 

aloud. The purpose of this check sheet. .. ,etc." (Read through the directions,) 

SAY. , /'Before you fill in the items at the bottom of the page, are 
there any questions?" 

SAY. . ."Please check your sex and grade level. Let's see if we all 
know what a 'vocational course* is." 

"We usually mean advanced courses in business j industry and technology, 
and similar courses. Beginning typewriting, for example might not be 
considered as such a course. A vocational course could be thought of as one 
which might be of immediate use in a job when a student gets out of high school." 

(Note of Caution — Not everybody is in agreement about labeling 
"vocational subjects.") 

SAY... "Turn the page and read the beginning statement at the top and 
check your answers. Make sure you read the statement at the top of each 
sheet because each pa^e refers to a different group of students." 

C, Wait twelve minutes (or until 90-95/i of the students are finished 
and then SAY.. /'Take the next minute to finish." 

After all students have finished, pick up the instruments. 

Data Analysis . The Statistical Package for the Social Sciences Program 
may be used in analyzing; the data. Tabular presentations may be made from 
computer printouts as are found in Section II of this report. It is 
recommended that ^n the computer analysis the "don't know" column be 
eliminated so as to use only respondents who feel they have some knowledge 
or opinion. 
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SEMANTIC DIFFERENTIAL: 
PERCEIVED CHARACTERISTICS OF HIGH SCHOOL STUDENTS 



60 



Do not write your name on these sheets. 

The purpose of this check sheet is to obtain your feelings about groups of 
high school students. On each of the following pages you will be asked to 
indicate how you feel about a particular group of students. Please place a 
check in the blank to indicate which word you think most accurately describes 
the individxials in that group of high school students* 

DIRECTIONS ; Here is how you are to use the check sheets. If you feel that 
the group of students natned at the top of the page is clearly described by 
the word at one end of the scale, you should place your check mark as follows: 

generally 

very ; somewhat : neither : somewhat : very 



PAIR 



PAIR 



X 



UNFAIR 



UNFAIR 



Ir. the first marking there is an indication that the group is very fair. 
In the second marking there is an indication that the group is very unfair. 

If you feel that the word at the end of the scale only somewhat describes this 
group of students you should place your check mark as follows: 

generally 



very 



STRONG 
STRONG 



somewhat 



neither : somewhat 



ve 



EL 



WEAK 



If you do not consider the group to be described by the word on either end of 
the scale, place your check mark in the middle space: 

generally 

very ;somewhat ; neither ;somewhat ; very 



SAFE 



DANGEROUS 



IMPORTANT; (1) Place your check marks in the mlddl# of the spaces ! 



X 



:X 



Like this. 



Not this I 



(2) Be sure you make a check for every item. 

(3) Never put more than one check mark on a single item. 

Work at fairly hit^h speed through, this check sheet. Do not puzzle over 
individual words. Please do not be careless, but give your first impressions 
and your immediate feelings each time» 

I am: (place a check for each of the three columns below) 



(SEX) 



a male 
a female 



(GRADE LEVEL) -(CURRICULUM) 

a freshman attending an area vocational center 



a sopnoraore 
a junior 
a senior 
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not taking vocational courses and am 
preparing for college 
jiot taking vocational courses and 
apparently am not preparing for college, 
taking vocational courses at the high 
school only. 





In general . the Hi eh 


School Students who attend the 


6 1 

Area Vocational Center are! 




very 


generally 
: somewhat : neither : somewhat 


: very 


!• 


popular 


: : : 


: unpopular 


2. 


unfriendly 


: : : 


: friendly 


3. 


uninteresting 




: interesting 


4. 


attractive 


• 


: unattractive 




unintelligent 


• • • 




6. 


well groomod 


• • • 


: unkempt 


7. 


wealthy 


» • • 


: poor 


8.' 


the out-group 


• 


: the in-group 


9. 


troublesome 


: : : 


: -serious students 


10. 


students 
smart 


: : : 


: dumb 


11. 


from the best 


: : : 


: from the poorest 


12. 


neighborhood 
followers 


: : : 


neighborhood 
: leaders 


13. 


receive good 


. • • 


: receive bad 


14. 


grades 
accepted 


: : : 


grades 
: rejected 


15. 


inconsiderate 


: : : 


: polite 


16. 


kind 


» * : - 


r cruel 


17. 


irresponsible 


« * : 


: responsible 


18. 


lazy 


: : : 


: " .ambitious 


19. 


insincere 


• 


: sincere 


20. 


respected 


« : 


: not respected 


21. 


involved 


* : • 


: withdrawn 


22. 


dishonest 


: : • 


: honest 


23. 


dirty minded 


: : : 


: clean minded 


24. 


law abiding 


: : : 


: crooked 


25. 


from profess- 




: from working class 


26. 


ional families 
poor readers 




families 
: good readers 





In j^cncrcili the Hi^',h Scliool Students who do not tnkci 
and annarcntlv arc prerarinr. for collej'.e arci: 


voca t i on a 1 courses 




f;encrally 

vu Lry , «ju i..ti wii tiL. • iic±l.ii«-i> , oulii^wiicH- • 




1 

1 • 


popular I I I I 


inp op uxlI L 


/ • 


unfriendly i i i i 


L L i.dlCl i.y 


3. 


unintere3tia^ : : : : 


interesting 




attractive : : : ; 


unat crac ^ x v** 




un '^it^'^i'^'^nt • * * • 




o. 


well ;^roomed : : : : 




7. 


wealthy : : : : 


poor 


o. 


the out— group i I i i 


t*Vif> "In — crT"nnT^ 


Q 

y . 


troublesome i i z * 


'^PT'I nit*? <5f"ndpnf"^ 


1 n 
iU. 


students 

smart i t i i 


dumb 


ii. 


from the best ill* 




12. 


neij^hborhood 

followers : : : i 


neighborhood 

1 r> 1 0 P T"Q 


13. 


receive f^ood : : : * 


i. l_ ^ l_ Jk. V (~1 \_1 


14. 


'>radep 

accented : : : ; 


grades 

T"P i p p t"P d 

LCI ^^C^u 


1 tr 

15. 


inconsiderate : ; : • 


po li tc 


16. 


kind : . . • 


r» T"iiP 1 


17. 


irresponsible i l i i 


T"P cirjnn'^l hip 


13. 


^ • • • • 

lazy : : . . 




19. 


insincere : : : : 




20. 


respected : i i * 


nnt* fp^fJQP^pd 


21. 


involved : : i * 


\ji t"hdmwTi 

VV JL w 1 1 U L. 


22. 


dishonest I * ' 


hnnGS t 

t t W Vp> ««9 W 


23. 


dirty minded : : : : 


clean minded 


• 


1 'I'j .ihiclinp III* 


crooked 


25. 


from profess- i i * ' 


from working class 


26. 


ional families 

noor readers : : : : 


families 
p,ood readers 





In j^eneral, tho 
«ipp«irently are 


High School [Jtudents who take no 
not preparinp for collec't^ arc: 


vocational courr;cs and 






generally 
very rsoniewliat : neither ::;or.eviiat 


: very 




popular 




: unpopular 


') 

•» • 


unfriendly 




: frienuly 


3. 


uaintereatiag 




: interesting 


A. 


attractive 




: unattractive 


^. 


^^r\ j n ^ i. i 1 '^^Ti t 






6. 


well groomed 




: uiikenpt 


7. 


wealthy 




: poor 


8.' 


the out-group 




: the in-group 


9. 


troub leson^e 




: serious students 


10. 


students 
smart 




: (luir.b 


11. 


from the best 




: from the poorest 


12. 


neighborhood 
f ollowe rs 




nei;'/i)borhood 
: leaders 


13. 


receive good 




: receive bad 


14. 


grades 
accepted 




grades 
: rejected 


15. 


inconsiderate 




: polite 


16. 


kind 




: cruel 


17. 


irresponsible 




: responsib Ic 


13. 


lazy 




: ambitious 


19. 


insincere 


J : - 


: sincere 


20. 


respected 


1 _ : : 


: not respected 


21. 


involved 




: withdrawn 


22. 


dishonest 




: honest 


23. 


dirty minded 




: clean minded 




law abiding 




! crnoked 


25. 


frop. profess- 




: from working class 


26. 


ional families 
poor readers 




families 
good readers 



In general, the Hi^;h 
their hlRh school ^re 



School Students who take vocational courses at 
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1. popular 

2. unfriendly 



3. minteresting^ 

4, attractive 



5* unintelligent 



6. well groomed^ 

7. wealthy 

8. ' the out-group 



9. troublesome 
students 

10. smart 

11. from the best^ 

neighborhood 

12. followers 



13. receive good 

grades 

14. accepted 

15* inconsiderate 
16. kind 



17* irre3ponsible_^ 

18. lazy 

19. insincere 

20. respected 

21. involved 

22. dishonest 

23. dirty mnded ^ 

24. law abiding 



25. from profess-__^ 
ional families 
^ 26 « poor readers 
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very 



somewhat 



generally 
neither 



somewhat 



very 



unpopular 

friendly 

interesting 

unattractive 

intelligent 

unken^t 

poor 

the in-group 
serious students 



dumb 



_^f rom the poorest 
neighborhood 
leaders 

receive bad 

grades 
rejected 

polite 

cruel 

responsible 
.ambitious 
sincere 
not respected 
withdrawn 
honesty, 
clean minded 
crooked, 

from working class 

families 
good readers 
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The Interview Guide 

Discussion ^ On the followine five pages Is a recommended Instrument 
for use In determining the perception of the sociological status of area 
vocational center students as reported by themselves, non-area center 
vocational students, and non-vocational students of two types, college- 
preparatory and non-college-preparatory. This instrument was drafted, 
refined, and field tested before it assumed this final form. 

Guide for Use > It is efjsentlal that: (1) The Interviewer is skillful 
in Interviewing high-school-age students; (2) A quiet, semi-private area 
be used; (3) Rapport be established between interviewer and interviewee. 
The following suf;gestions are made: 

A, Establish rapport. 

B, Read the directions aloud to the student. 

C, Collect reference information and talk about "vocational course's" 
to satisfy yourself that the student understands the- term* 

D, Proceed with the interview taking only necessary notes. 

Data Analysis . These data do not lend themselves readily to statistica 
analyses, so it is recommended that they be noted, summarized and analyzed 
in the manner of the data in Section II of this report under "Interview 
Response Summary." 
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A STUDY OF CHARACTERISTICS OF HIGH SCHOOL STUDENTS 
AS PERCEIVED BY THEIR PEERS 

INTERVIEW GUIDE " 



Directions ; This interview is part of a study to determine some of 
the ways that students think of each other. You will be asked some 
questions about the way you feel and how you see other students; 
especially when these students are considered to be in one of four 
groups. Please say just the way you really feel; the only "right" 
answers are what you really think. You will not be identified by 
name, but will be classified by grade level, sex, and courses taken. 
The interview will take about ten or fifteen minutes. The interview- 
er will need to take notes during the interview. 

I* Interviewee Reference Information: 



Sex: 



Grade Level: 



Courses : 



Male 
Female 



Freshman 



Sophomore 



Junior 



Senior 



^Attending area vpcational 
center 

JTaking no vocational 
courses and apparently 
preparing for college 

_Taking no vocational 
courses but apparently not 
preparing for college 

JTaking vocational courses 
but not at the area voca- 
tional center 



II. Interview Responses : 



1. Tell me about the high school students who live in this 

community. Do you know them well? "In general terms, what 
are .they like? 



2. I would like for you to think of these students as being 

associated with certain groups and to tell me of any differ- 
ences which you think exist between and among four specific 
groups: 

Group A ^ students who attend the area vocational center. 
Group B ~ students who take no vocational courses and 

who apparently are preparing for college. 
Group C - students who take no vocational courses and who 

apparently are not preparing for college. 
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Group D - students who take vocational courses but do 
not attend the area vocational center. 

Do you have these four groups in mind? (Repeat the four, 
if necessary.) 

3. Which of these groups do you think -includes most of the 

students who are recognized as the active leaders in school? 
Which group includes the least of this kind of students? 

Response - 

(the most) 



(the least) 



Specifically, which group, percentage"-wise, has the most: 

Question - 3»1 students who are leaders in school? 
Response - 

Question - 3*2 popular students? 
Response - 

Question - 3.3 serious students? 
Response - 

Question - 3.4 outstanding scholars or ''brains"? 
Response - 

Question - 3.5 members who are esteemed the highest by students? 
Response - 

Question - 3.6 students who live in the best part of the 
community? 

Response - 

Question - 3.7 students who have parents who are wealthy? 
Response - 

Question - 3.8 students who have parents who are business or 
. professional people? . 

Response - 

Question -3.9 students who probably will be the most successful 
as adults ? 



Response ~ 
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Question - 3.10 students with the potential to succeed in . 
college? 

Response - 

Question - 3.11 stw.snts who are good at expressing themselves? 
Response - » 

4. In which of these four groups are most of the students who 
are recognized as the least successful and least ambitious 
students in school? In which group do you find the least 
of this kind of student? 

Response - 

• Cthe..,.mos.t) 

(the least) 

Specifically, which group, percentage-wise, has the most: 

Question - 4.1 students who are lacking in leadership ability? 
Response - 

Question - 4.2 students who are "left out", "ignored", or 
"unpopular"? 

Response - 

Question - 4.3 students who are not interested in school? 
Response - 

Question - 4.4 poor achievers? 
Response - 

Question - 4.5 members who are regarded the least by students? 
Response - 

Question - 4.6 students who live in the worst-poorest part of 
the community? 

Response - 

Question - 4.7 students who have parents who are poor? 
Response - 

Question - 4.8 students who have parents who are laborers? 
Response - 

Question - 4.9 students who probably will be the least success- 
ful as adults? 

Response - 



Question - 4.10 students who probably could not succeed in 
college? 

Response - 

Question - 4.11 students who are poor at expressing themselves? 
Response - 

5. Which of these four grups do you think most of the students 
in this community consider to have the highest social status? 

Response - 

5.1-Which one has the least? 
Response - 

6. Which of these four groups do you think most of the teachers 
in this community consider to have the highest social status? 

Response - 

B.l-Which one has the least? 
Response - 

7. VJhich of these four groups do you think most of the adults in 
the community consider to have the highest social status? 

Response - 

7.1-Which one has the least? 
Response - 

8. Which of these four groups do you consider to have the highest 
social status? 

Response - 

8,1-Which one has the least? 

Response - 

9. Does the social status of these groups influence students to 
avoid or to become associated with any one of them? 
Response — 



9.1-If yes, which would be avoided and which ones associated 
with? 



Response - 



10. Would other students whom you know rather well generally 
share the view you have expressed in this interview? 



Response - 



Summary 

Section III has presented the results of the instrument assess- 
ments by a jury, vocational center directors, and students in the 
Rockford and Kaneland areas. After field testing, two pencil-and-paper 
instruments and an interview guide were improved upon and retained and 
one pencil-and-paper checklist was discarded. 

These three instruments - Group Characteristic Questionnaire, 
Semantic Differential, and Interview Guide - are each presented here 
in final form with a discussion and Guide for Use. 
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IV» Summryj Conclusions^ and Recommendations 
Summary 

The problem of the study was to find what perceptions three 
classifications of adolescent student peers report about the socio- 
logical status of area vocational center students in Illinois, The 
purpose- of the study was to design, develop, field test, and recommend 
survey instruments and procedures for determining these perceptions. 
Additionally the study i^as addressed to four basic questions. 

Following a review of related literature, instruments were 
drafted and three surveys were conducted to obtain input, criticisms, 
and reactions from: (a) a jury of profebsional educators with 
expertise in vocational educ;ition and educational measurement^ 
(b) directors of area vocational centers in Illinqis; and (c) high 
school juniors and seniors in districts served by the Rockford and 
Mid-Valley (Kaneland) Area Vocational Centers. Data from the surveys 
were used in the further development of the instruments and procedures. 

In Section II, .the field test results of the Group Character- 
istics Questionnaire, the Semantic Differential, and the Interview 
Guide were presented and discussed. Answers were offered for the, 
four basic questions. 

In Section III^ the three recommended instruments are presented 
after a discussion of the instrument assessment results. Each 
instrument is accompanied by a briaf discussion and a guide for use. 

ERIC 
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Conclusions 

Sociological status may attach to different ourricular groups. 
Therefore, planning officers and educators should be concerned with 
sociological viewpoints and their ramifications when planning future 
area vocational centers. Not all populations. respond in the same 
ways to status of groups^ so each area or community requires special 
scrutiny (see page h$) ^ 

There is no clear-cut evidence that stigma or social inferiority 
attaches to students at area vocational centers. It may be that 
some non- vocational students such as psychological drop-outs enjoy 
less prestige and regard than any others in high schaol. There 
is some evidence that the college -preparatory student is held in 
higher regard than others. ^ 

It is possible for area center vocational students to have a 
high opinion of .themselves. This high opinion may not be held to 
the same degree- among other students (see page ii?)-. 

Usable data can be obtained on perceptions of student groups 
by their peers. Pencil-and-paper instruments and interview tech- 
niques represent ways of. obtaining such data. 

Evidence does not support a belief that perceptions of socio- 
logical status differ between students attending an area vocational 
center and students taking vocational courses at their high school. 
Recommendations 

It is recommended that the three instruments presented in 
Section III be considered as usable for obtaining data on peer 
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group perceptions of sociological status of student groups. 

It is recominended that further field testing be done with these 
instruments particularly since differing results were obtained at 
two geographically separated" school districts • 

^ It is recotnmended that in conjunction with the use of these 
instruments in a school district that the community served should 
be analyzed for demographic^ economic^ and social characteristics. 

It is recommended that planners consider all implications of 
social stratification in planning vocational facilities. 

It is recommended that data from the Questionnaire and the 
Semantic Differential be processed by computer and analyzed from 
tabulations. The interview technique should be accepted as a care- 
fully controlled^ but subjective^ instrument which may yield in-depth 
data which might be missed by more objective techniques. 
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APPENDIX A 

INSTRUMENT ASSESSMENT REPORT 
(Jury Form) 



CONSULTANT 




NAME OF INSTRUMENT 

Consultant remarks concerning: 
Form: 

Items: 

Appropriateness: 

Completeness: 

Clarity 

Wording: 

Deletions: 

Additions: 

Probable validity /reliability: 

Remarks and other suggestions for improvement (use back side if needed) : 
Please return this form by to . 

ERLC 
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APPENDIX B 

INSTRUMENT ASSESSMENT REPORT 
(Student Form) 

Name of Instrument 



Please answer each question and comment if you wish to do so in the space 
provided for comments. 





yes 


no 


other 


Student comments 
(use back if needed) 


1. Did yod have any trouble in 
understanding the instructions? 










Did you find anything about 
these sheets confusing? 










J, Were there any words that 
you didn't understand? 










4, Was there anything which you 
would have liked to have said 
that was not mentioned on the 
instrument? 










5. Was there anything on these 
sheets that you would leave out 
or change? 










6. Do you think that students 
answer these items honestly? 










7. Do you get the idea that 
these statements or questions 
are "against" some group of 
students? 










8, Do these statements or 
questions make you picture 
f ome group of students as "bad" 
w.^ile another group is "good?" 










9, Do you have suggestions for 
improvement of this instrument? 











Please rank the three instruments that you have just responded to from 
high tc lowest on the basis of how effective you consider them to be in 
getting you to describe any difference in the three groups mentioned. 





Superior 


Excellent 


Good 


Fair 


Poor 


Semantic Differential 












Questionnaire 












Tiaracterlstlcs Check List 
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